School of Accountancy Faculty meeting
March 7, 2016
1:30 p.m. to 3:00 p.m.
Agenda

1) Approval of the Minutes of February 1, 2016
2) AACSB-Dean Roley
3) AIS faculty hiring needs
4) College Tenure and Promotion Ballot
5) Grading issues to be addressed:
e Should all faculty use plus/minus grading in certain courses (e.g., Acc 201 and
Acc 202)
e (Grade distribution. What do faculty want to see... only particular courses/only for
one year and.... What is the expected outcome?
e Shall we have a subcommittee address this? Volunteers?

5) Curriculum

e Learning objectives must be better defined and their effectiveness (assessment)
must be measured.

e Survey the effect of capstone from current students, See if they are achieving
what capstone is supposed to deliver.

e Continue supporting CPA-exam offering-

¢ Provide opportunity for faculty to go to a CPA firm (as June did) so they will get
some experience. Do this for PhD students as well- Who are the faculty members
that want this opportunity? One of the faculty members need to be in charge of
this issue.

Outstanding items:

A. Faculty members need to become more involved in Hawaii professional
organizations.

B. Databases, PhD committee will be working on this.- No guarantees from Dean’s
office

C. A recruiting plan should be drafted (Recruiting committee?) as some faculty are
expected to retire

D. Ongoing grader support for faculty, Multiple Choice does not help with learning
as much as problem solving helps

E. Visits with firms/organizations that are yet to be done :

Suggestions from the faculty

¢ Find out where our students do internships and visit those firms
e Visit firms in other islands, including hotels and banks
e Ask feedback from HSCPA about where to go.




From: http://www.cmu.edu/teaching/assessment/howto/basics/grading-
assessment.html

Grading vs. Assessment of Learning
Outcomes: What’s the difference?

There is often confusion over the difference between grades and learning assessment, with some believing
that they are totally unrelated and others thinking they are one and the same. The truth is, it depends.
Grades are often based on more than learning outcomes. Instructors’ grading criteria often include
behaviors or activities that are not measures of learning outcomes, such as attendance, participation,
improvement, or effort. Although these may be correlated with learning outcomes, and can be valued
aspects of the course, typically they are not measures of learning outcomes themselves.

However, assessment of learning can and should rely on or relate to grades, and so far as they do, grades
can be a major source of data for assessment. To use grades as the basis for learning outcomes, grades
would first have to be decomposed into the components that are indicators of learning outcomes and those
that are indicators of other behaviors. Second, grades would have to be based on clearly articulated criteria
that are consistently applied. Third, separate grades or subscores would have to be computed for the major
components of knowledge and skills so that evidence of students’ specific areas of strength and weakness
could be identified. For example, although 30% of a class may receive a grade of B, the group may all have
shown a very high

level of competence on one skill set but only moderate achievement in another. This kind of strength and
weakness assessment provides feedback that is useful to students because it can guide and focus their
practice, to the instructor, because it can reveal topics and skills that require further instructional activities,
and to the department, because it can guide potential changes in curriculum to appropriately address areas
of strength and weakness.

This kind of analysis is not the same as producing sub scores for different course activities, such as a score
for homework, one for exams, and another for projects. These are different methods of assessment, and
each of them may assess multiple skills and abilities and may overlap with each other in terms of what
knowledge and skills they assess. To accurately assess learning outcomes, each type of assessment (i.e.,
exam, project, programming assignment, etc), would need to be analyzed in terms of the different skills it
addresses and scores across the various types of assessment activity would have to be compiled and
assigned for each of the skills.

For example:

Items 1, 4, 5 and 9 on an exam and homework 2 might all deal with the ability to identify the appropriate
strategy to apply in a given problem context. The combined score from those items would comprise the
“identify solution strategy” score.

Many instructors already have this information to some degree but discard it when computing overall
grades. Questions or problems on exams or homework are individually scored already. To then turn these
scores into an assessment of student learning one would only have to classifying the problem according to
the skill (or learning objective) it addresses, and then compute separate totals for each different category.


http://www.cmu.edu/teaching/assessment/howto/basics/grading-assessment.html#scoringparticipation

Identify Identify Implement

. . . Implement Total Total
. solution solution solution . .
Skill/ solution Identify Implement
.. strategy strategy strategy
objective strategy strategy strategy
(Exam 1) (HW2) (Exam 2) (HW 3) 35 pt 20 pt
15pt 20pt 10 pt 10 pt
Std 1 10 15 6 9 25 15
Stdt 2 14 18 10 8 32 18
Std 3 14 17 5 5 31 10
Class Average 12.67 16.67 7 7.33 29.34 14.33

In this example, two skills have been scored separately on four assessments: Exam 1, HW2, Exam2 and
HW3. According to grade assignment, Student 1 and Student 3 obtain the same grade but in terms of their
learning outcomes, it is clear that the students learning outcomes are very different, with student 1
demonstrating weakness in “identification” and “implementation” and student 3 demonstrating strength in
“identification” and serious weakness in “implementation”. Thus the grade alone does not identify for the
student or the instructor which component skills the student has mastered. Furthermore, overall grades
would not provide an instructor with feedback on which skills the class overall found difficult. The above
representation would provide class level analysis of strengths and weaknesses. This kind of feedback could
be used by individual instructors to target changes in instruction or by departments for curriculum revision.
By continually monitoring learning outcomes the instructor could then track the impact of instructional or
curricular changes on specific learning outcomes.

This model of assessment puts the responsibility for the design, implementation, and interpretation of the
assessment in the hands of the instructors or faculty members, since they alone have the content expertise
as well as the knowledge of the course learning goals and assessment methods and materials. Furthermore,
only the course instructors, or the department faculty as a group, can decide on the appropriate standards or
criteria to classify a learning outcome as Exceptional, Very good, Good, or Substandard. However, when
such an assessment of student learning is combined with an explicit statement of the learning objectives
and the standards of performance, then external groups (e.g., college deans, provost, external accreditation
agencies, similar departments in other institutions, employers, etc.) would be able to evaluate the degree to
which students, both individually and as group, have achieved the desired learning outcomes.

!'If participation is scored according to the quality of the class contribution, then it can be viewed as a
learning outcome. For example, some instructors use a scoring system that gives minimal points for
providing a recallable fact from the reading and maximum points for providing a meaningful integration
and synthesis of ideas.

Total
Score/
Grade
55pts
40=C
50=B

41=C
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